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 Abstract

After teaching kindergarten for 10 years, I have discovered that our language arts program is missing the writing instruction piece. This study shows that students learn more Language Arts skills and are able to transfer those skills when used in context rather than in isolation. This study shows that teaching with an emergent writing curriculum enhanced phonemic awareness, especially identifying consonant letter sounds, building confidence and joy of learning, and identifying letters of the alphabet and kindergarten sight words.
THE EFFECT OF EMERGENT WRITING IN KINDERGARTEN
Introduction

I have been a kindergarten teacher for the past 10 years and have seen students struggle with several components of a balanced literacy program. Feldgus and Cardonick (1999) explain balanced literacy as components that work together to help children become readers and writers. The balanced literacy components are reading to children, with children, and by children; and writing for children, with children, and by children. The most challenging element appeared to be developing as writers at an emergent or beginning level. I began to review literature and discovered that writing not only was a great instructional tool for many beginning reading and language skills such as phonemic awareness, sight word recognition, and motivation but “may be the most important part of the kindergarten curriculum” (Gentry, 2005, p.122). According to Feldgus and Cardonick (1999), the strongest argument for incorporating a writing program in a child’s early school years is because of the creativity and quality of children’s work and the endless possibilities for teachers to focus children on phonetic concepts. However, in recent years our school district has begun focusing on guided reading which is grouping students at their instructional levels for reading and comprehension instruction. This is one part of the balanced literacy program, but I feel we are leaving out the other important component because our district has not addressed or developed a writing curriculum at the kindergarten level. I not only feel that my students are missing out on developing major skills for reading through poor writing instruction, but I also feel that I am failing as a writing teacher. Many kindergarten teachers from surrounding districts talked about the writing curriculums that they used and that inspired me to ask my principal to purchase Kid Writing: A Systematic Approach to Phonics, Journals, and Writing Workshop by Feldgus and Cardonick, 1999. I also decided after reviewing the literature that writing every day and using explicit instruction in mini-lessons seemed like a very successful instructional strategy. 
Fisher (1991) said that children will learn in a trusting environment and from people that they bond with, and they naturally know how to learn because it is the nature of the brain to make sense. This information leads me to think about the successful community-building experiences in my classroom last year. I saw the importance of bonding with my students and will continue to build a strong sense of community because of the positive effect it has on the education of my students.
I then developed the researchable question ‘How will the use of an emergent writing curriculum effect phonemic awareness, confidence, and sight word recognition in a kindergarten program?’ What follows here is a review of several components and strategies used to foster emergent writers in a kindergarten classroom.
Review of Literature

What is Emergent Literacy?

 Emergent literacy is a child’s language development from the time they begin to experience the uses of print to the point where reading and writing becomes independent (Muzevich, 1999). Diffily (1992) wrote in a report on kindergarten authors that emergent literacy is a term that came into use in the early 1970’s. She reported that children learn to read and write from birth, and reading and writing are interrelated skills. Fisher (1991) stated that emergent literacy is language development in young children before the ages of five and six when they are just beginning to read and write conventionally. She went on to say that literacy is the relationship between reading and writing, and emergent means the development taking place or something new emerging in the child that had not been there before. Children actively construct their understanding of reading and writing primarily through informal interactions with parents and other literate people (Diffily, 1992).   
Fisher’s (1991) definition of reading and writing is based on the wide array of reading and writing behaviors demonstrated by students in her classroom. She said in her classroom when they refer to reading they mean using books to create meaning and writing means picture drawing, letters, and letter-like marks.
Using an emergent writing curriculum is developmentally appropriate. 
Children can start writing the day they begin school because of their interest in sharing and communicating with others (List, 1984). Of course, many say that writing in the early years is not developmentally appropriate, but Feldgus and Cardonick said that teaching skills in isolation and for inauthentic purposes is not developmentally appropriate (1999). Until Hindy List heard a speech by Lucy Calkins in 1979, she believed, like others, that children did not need writing instruction until they knew at least six letters. In research by List, 90% of children come to school believing that they can write. List said that by waiting for children to learn even six letter-sound symbols “the natural energy to write has been replaced by the desire to please the teacher” (List, 1984, p.31).  
Best practice instruction for an emergent writing curriculum.

There is much literature on the types of instruction that works best for emergent writers. Routman (2005) said that students must see the process as doable, manageable, and enjoyable if they are to become successful writers. Overall, the research and literature I reviewed has found it is the teaching, not a specific program, which results in the most success. Children are more interested and motivated to learn if it is in a meaningful context and is an activity that they initiate (Diffily, 1992). Writing makes more sense to students if they see a purpose and understand the value of it (Routman, 2005). Instruction that goes from whole to part to whole again aids in making learning become meaningful, and students are able to transfer skills learned to their daily lessons (Routman, 2005).   
One of the first things teachers need to do to enable their students to be successful writers is to allow the students to see them write and know that their teachers value writing (Behymer, 2003; Graves, 1996; Johnson, 1999; Routman, 2005). Teachers should think aloud as they write, so students hear their processing and struggles during the writing process (Feldgus & Cardonick, 1999; Graves, 1996). It is also important for teachers to demonstrate and model how and why they write, so students learn the importance of writing in their lives. Both auditory and visual cues are important to reach all learners (Feldgus & Cardonick, 1999). Teachers are more effective in writing instruction if students understand that they are writing for a purpose and for an audience they value (Graves, 1996; Johnson, 1999; Routman, 2005).  
The environment that the teacher establishes in her classroom should be one that encourages risk taking, is nurturing and supportive, rich in print, and noncompetitive (Fisher, 1991; Routman, 2005). Teachers should have high expectations and attainable goals for their students, which lead to a feeling of competence and confidence so students will want to write more (Routman, 2005).  
Mini-lessons and conferencing should be part of productive writing instruction. Mini-lessons are short lessons geared specifically to each child’s changing needs and abilities (Feldgus & Cardonick, 1999). A key to a successful writing program is celebrating the accomplishments of students’ writings whether big or small (List, 1984; Routman, 2005). A good time for giving mini-lessons and for celebrating is during a conference. Conferences can take on many forms: sharing with the whole class at one time, one-on-one where the teacher meets just with one child, or roving where the teacher moves from child to child making notes about their writing and commenting or assisting where needed (Routman, 2005). During conferences for the whole group, the teacher should pick skills to teach that will benefit the writing success of most of the students. 
Phonemic Awareness 

Writing in kindergarten is an activity that promotes letter knowledge and phonemic awareness (Gentry, 2005). The ability to hear and manipulate sounds in spoken words is an important phonemic awareness component. This capacity facilitates writing development since children must hear sounds in order to represent them with letters (Wagstaff, 1998). Phonemic awareness is conscious attention to phonemes, which are units of sound that speakers and listeners unconsciously combine and contrast to produce and perceive words in spoken language (Richgels, Poremba & McGee 1996). When children read and write they go beyond the unconscious use of phonemes to pay attention to sounds they isolate in words. Children have to learn phonics to write because they are using letter-sound symbols to convey their written message. It takes explicit instruction in phonological awareness to move to the phonetic stage of spelling and writing, it is not enough to know just letter-sound correspondence (Edwards, 2003). It is more effective and authentic to teach phonics through writing than to teach phonics in isolation without a purpose at an inappropriate time (Johnson, 1999). Richgels et al. (1996) believed that phonemic awareness could develop in the same holistic contexts, as do other aspects of children’s written language knowledge. “The entire process of becoming literate can originate in children’s meaningful and functional encounters with print, especially when there is guidance from more literate others” (Richgels et al, 1996, p.634). 
Routman 2005 shared that teachers can teach phonemic awareness through writing when demonstrating in shared writing, interactive writing, and language experience stories when they stretch out the sounds in words, so students hear the individual phonemes. She also stated that children gain more phonemic awareness when the concept is presented together with the naming of letter sounds as in sounding out words in writing a language experience story. Routman then went on to say teaching phonics in context with a language experience story is beneficial because the children’s writing offers personal, meaningful, and effective opportunities for phonics instruction and is able to engage students the first day of school. Students are more willing to put in the time to learn and sustain work with sounds if they have some ownership in the texts they are using (Calkins, 1983).   
If students invent their own spelling, it increases their understanding of letter-sound symbols. In order for children to understand something, they must construct it themselves – they must reinvent it (Johnson, 1999). Invented spelling is part of phonemic awareness in kindergarten. Invented spelling is when children are encouraged to listen for sounds in words and use sound-symbol correspondence they know rather than monitoring correct spelling (List, 1984). Parents and administrators often wonder if children are learning accurately if they are spelling with invented spelling and they are not corrected. Teachers need to make sure that they are educating parents and administrators about invented spelling. Invented spelling is logical letter-sound approximations and thoughtful strategies students use as they write. Invented spelling should never be just any letter for any sound (Routman, 2005). Teaching phonics by encouraging invented spelling is faster and more effective than teaching letter sounds in isolation (Routman, 2005). Invented spelling gives students control of and responsibility for print, which positively influences self-esteem and decision-making skills because students feel competent (Johnson, 1999).  
Even children who entered kindergarten with little reading knowledge made greater gains in a well-implemented, literacy rich environment than students in a phonics-in-isolation classroom (Routman, 2005). Craig (2003) reported that the results from her study on an interactive writing intervention on kindergarten children’s phonological awareness showed that a more contextualized approach allowed teachers to differentiate instruction that advanced children to new levels of competence in phonological awareness, spelling and reading. It appears that writing instruction that encourages phonemic segmentation and invented spelling provided a rich context for developing the phonological awareness and alphabetic knowledge children require for early reading.
Environmental Print

Environmental print is available to any child no matter their culture, language, or economic status. It is a child’s initial encounter with written language in their world (Hong Xu & Rutledge, 2003). Children rely on the context clues of environmental print to assist them in understanding the use and meaning of the print. Reading and writing in the classroom using environmental print is not only developmentally appropriate, but also meaningful to children because they have concrete and personal experience with it (Hong Xu & Rutledge, 2003). While there are, great benefits to using environmental print, researchers have found that it is not as effective if children do not have a hand in developing it (Feldgus & Cardonick, 1999 and Hong Xu & Rutledge, 2003). Lamme, Fu, Johnson, & Savage (2002) suggested working with children to label things in the room with sentences that describe them, make signs and other environmental print to enhance young children’s phonemic awareness and their spelling and writing development.

High Frequency Sight Words

I have struggled for several years trying to find a way to teach high frequency words in a meaningful, interesting way so my students have the desire to read. We have done flashcards, played games, written them on whiteboards, and found them in our reading program big books, but it feels as if I am really pushing the students. After reading many of the articles and books on emergent writing, I see that I may have been putting too much stress on finding exciting instructional techniques to teach high frequency words. Johnson (1991) said that invented spelling improves sight word recognition because it improves a child’s understanding of words. Other research found that along with learning letters that can represent sounds, children simultaneously acquire sight vocabulary of commonly used words (Lamme et al, 2002). Routman (2005) said it is reasonable to expect young children to spell high frequency words correctly once they are explicitly taught and put on a word wall. She said it makes writing easier and gives students a sense of accomplishment.
Confidence and Self-Esteem

Feldgus and Cardonick (1999) found that just as children gain confidence and self-esteem with writing success, teachers also gain confidence and self-esteem as their students become better learners. Writing effectively communicates the author’s own ideas, in doing so, builds confidence and self-esteem, and relieves frustration (Johnson, 1999). One of the reasons that using an emergent writing curriculum builds confidence is that students enter the writing process at their own developmental level, so they get a feeling of competence because their performance is well within their capabilities (Johnson, 1999). Other things teachers can do to build a child’s level of confidence are teaching them to choose their own worthwhile topics, do free writes (Johnson, 1999) and set high expectations. Competence leads to confidence, which leads to wanting to write more (Routman, 2005). To begin building this confidence, teachers and students need to have a trusting, close relationship so the students feel safe taking risks. Once this relationship is established, students will know when teachers think they are smart and capable, and will be more willing to achieve easily, faster, and on a higher level. Students will find the work more interesting, relevant, and challenging. With high expectations and guidance from knowledgeable teachers, all students succeed (Routman, 2005). One writing strategy that builds self-worth is the individual language experience story. The whole group writes this story with children dictating and the teacher leading the class in rereading. This activity not only builds confidence, but also enhances public speaking skills when children answer questions aloud. All students can have success with this strategy (Johnson, 1999). 

At the kindergarten level, it is recommended that whole group conferences be held because there are many beginning skills that students can learn from each other, and it is an opportune time to raise the status of a student in the classroom when celebrating his writing accomplishments. Conferences must be easy and confidence building if we want students to continue taking risks and writing (Routman, 2005). Conferences can also be a one-on-one experience which builds students confidence because the child gets the attention he needs as long as the teacher makes sure to be listening and attentive to that one student (Johnson, 1999). Publishing is an important step in the writing process because students view themselves as authors, and their writings in the classroom library give them a new reason to connect to reading as well as making their self-esteem soar (Calkins, 1983 and Feldgus & Cardonick, 1999). Through the editing of writing, students learn that everyone makes mistakes and it is okay because that is how we learn, and we are still worthwhile individuals (Johnson, 1999). All of this information is important to remember because the development of confidence is necessary for students to become independent writers (Feldgus & Cardonick, 1999).

Journal Writing

Journal writing may be the most important component in language development and student interest in writing (Hipple, 1985). Journal writing is a unique and satisfying experience for kids. It increases their interest in writing, they feel good about themselves, and feelings of competence grow as they choose their own content and symbols to communicate very worthwhile ideas (Johnson, 1999). Hipple (1985) stated that for students to be successful in journal writing they need to see themselves as writers. She also reported that journal writing should focus on communication of thoughts not perfection, and should be scheduled as a consistent routine so children see the significance of writing (Hipple, 1985 and List, 1984). While some feel dictation takes away the ownership of journal writing, Hipple (1985) encouraged dictation because it helps the journal writer make the connection between their picture, oral expression, and the transcribed text. List (1984) suggested invented spelling gives children power over their words so that they can compose with lively and precise words. Both Hipple(1985) and List (1984) agreed that having children share their journal writing has great benefits from fostering development in describing, questioning, and listening, to pure enjoyment and interest in reading what friends have written. Hipple (1985) has also reported that children’s self-concept grew; they developed decision-making strategies, and gained confidence in their ability to create.
Other Benefits of Having Young Children Write

Writing in the classroom has many additional benefits other than enhancing phonemic awareness, sight word recognition, and building self-esteem and confidence. Writing enhances and helps develop thinking by making the writer problem-solve, organize and work through confusion using cognitive functions (Johnson, 1999 and Routman, 2005). Community building is a big factor in building confidence for students in a classroom and Routman (2005) shared that writing is a powerful way to build community.

Writing also has many benefits for building language arts and reading skills. Writing enhances development in language arts skills such as oral language, listening, and reading (Hipple, 1985) and it benefits communication skills because children learn to write to communicate with others (Johnson, 1999). The most appealing part of beginning writing in kindergarten is the power for teaching all aspects of beginning literacy through the reading and writing connection. Early writing not only compliments the reading program, it ensures early reading success (Gentry, 2005). Students know their sounds and letters better when their teachers use a writing curriculum. More importantly, they develop an understanding of why they need to know letters and sounds (Johnson, 1999). Writing enhances readiness and prereading skills in young children (Johnson, 1999). Children use reading to write when they reread the text that they have written, edited, and shared. They also use skills such as sequencing, main idea, and developing conclusions (Calkins, 1983). Children learn to read their writing and that of classmates for unanswered questions, missing information, and reading comprehension (Calkins, 1983).
Other content areas also gain from writing. Children learn more in content areas when they write about them because it makes the student find more meaning and a deeper understanding of the subject (Calkins, 1983 and Johnson, 1999). The language arts block is more effective when writing integrates into other content areas (Johnson, 1999).

Conclusion
Children should start writing the day they begin school because of their interest in sharing and communicating with others. Young children have a natural energy to write but as they age, they develop a desire to please the teacher and lose interest in writing. It is imperative for teachers to write in front of their students, so children see the importance of writing, and teachers can openly teach and model their writing thought process. Journal writing is most successful for students because it helps them develop an interest in writing and builds a feeling of competence, since children choose their own topics and the focus is on content. To help build confidence and self-esteem, children should share their writings either one-on-one with the teacher or with the entire class. Teachers can take this time to give mini-lessons to address the changing needs and abilities of the writers as well as celebrate all accomplishments they make as writers. Using a writing curriculum is also a good time to teach phonics because it is more effective and authentic than teaching phonics in isolation. Children need this instruction to gain phonemic awareness and move to the phonetic stage of writing. It is very beneficial to use environmental print in the classroom, if children take part in developing it because it is developmentally appropriate and meaningful since children have concrete and personal experience with it. Children improve sight word recognition with the use of invented spelling because along with learning letters that represent sounds they simultaneously acquire sight vocabulary of commonly used words. Using a writing curriculum benefits reading and language arts skills because children know their letters and sounds better and understand why they need to know letters and sounds. Teachers as well as students gain confidence and self-esteem as the children have writing successes. Teachers should set high expectations and help their students learn to choose their own topics to help build confidence.  

Now that I have the research to guide my decisions for using emergent writing in my kindergarten classroom, I plan to implement many of the strategies mentioned. I will start with establishing a schedule that will give my students and me numerous opportunities to write together and independently so the students see the importance of writing in their lives. I will teach students to write in their journals daily following the strategies in Kid writing: A systematic approach to phonics, journals, and writing workshop by Feldgus and Cardonick. I will also use the Phonological Awareness Test (P.A.T.) test required by our district as a pretest for my students’ level of phonemic awareness and their knowledge of letters. I am going to use a student survey to see how they feel about writing and how confident they are in their abilities. I will also use a parent survey to get their input on their child’s writing abilities and their interpretation of their child’s feelings about writing. I will give the surveys again at the end of my study with hopes of seeing an improvement in their attitude and confidence in writing. I also hope to see that my level of confidence for teaching writing has made great gains, as this will be the first year that I have the knowledge of many high quality instructional strategies for emergent writing.  
Method
Participants

I teach in a full-day kindergarten class in an urban school where 57% of the students receive free or reduced lunches. This is an important group to our school because we focus on improving Iowa Test of Basic Skills scores for this subgroup along with other subgroups. The children in this subgroup are confidential, so it is important to use best practices for all students to ensure academic success for all. The children in my study are the children assigned to my classroom at the beginning of the school year. I sent a letter to my students’ parents explaining the writing program I would be using this year and that all children would receive the same instructional strategies, but they could opt not to have their child’s data included in the study.  
When you walk into my classroom, the first thing you notice is of course the children. Whether they are playing, working cooperatively at centers, or involved in a lesson, they are always lively and enthusiastic. My kindergarten classroom consists of 15 students, 11 boys and 4 girls who are 5 or 6 years old with unique personalities. One of the students is of Cambodian descent and is an English Language Learner (E.L.L.), another student is of Hispanic descent and 1 is of African descent. Two other children receive emotional support outside of school and 2 additional students are receiving speech and language support once a week. The data of one student is not included in the study because the student is not in my classroom during writing instruction due to E.L.L. classes.
Data Collection

My study of an emergent writing curriculum in kindergarten began on the first day of school in August 2006 and continued until December 2006. The first thing I did for my study was send home a letter to the parents of my students to explain my study and ask permission to include their child’s data in my research. I then administered assessments to obtain a baseline on my students. I generated a student survey and administered it to my students to see how they felt about their writing (see Appendix A). I also sent home a parent survey I wrote to get feedback on how the parents perceived their child’s feelings on writing (see Appendix B). 

My students started to write in their journals on the first day of school. I introduced the concept of journal writing by explaining that they would start each day of school by writing in their journals. I told them that they would draw a picture on any topic that they chose, and then they would write about it in their kid writing. I explained that kid writing might be zigzag, wavy, or letter-like lines, or strings of letters to represent their words. I then told them that a parent volunteer, a practicum student, or I would come to them and do teacher writing. I told them that we might not always be able to read what they write, just as they would not always be able to read what I write because sometimes I write in cursive. Their words are very important, however, and we do not want to forget what they wrote, so we would use teacher writing to write the conventional spelling of words. After the adult did the teacher writing, the adult pointed to the words and read them. Then the child and adult read the words together. While I walked around to do roving conferences, I made notes of who was using a skill such as spacing, adding picture details, using beginning sounds or words from the word wall, and then I asked those children to share their journals, so we could do a mini-lesson for the whole class on that skill. I also gave one-on-one conferences as I moved from child to child to teach the use of spacing, capital letters, punctuation, or sound-letter relationships. Students were also encouraged to review previous journal entries and share with classmates. Children often helped classmates with a letter heard in a word or where to find a word in our classroom. I used the writing conventions scale in Kid Writing a Systematic Approach to Phonics, Journals and Writing Workshop by Feldgus and Cardonick (1999) to assess the writing level of my students each month (see Appendix C). I collected their daily writing journals at the end of each month from August to November and analyzed them according to the writing scale. 
 Every 2 weeks during the study, I used alphabet flashcards to assess my students’ alphabet recognition. Along with daily writing and weekly letter instruction, students also worked with a partner during rest time to practice alphabet flashcards. Once students knew at least 50 of the 54 letters we are required to teach and assess, I discontinued assessing that skill.
 I used flashcards to assess the kindergarten sight words at the end of October and November. We have 50 sight words to teach during the year but have only introduced 20 of them, so they are the only ones I assessed (see Appendix D). Children were told when shown flashcards for assessment that the words were words from our word wall. During the study, I added sight words to the word wall as students began using them in their daily writing or if we read them in a big book from our language arts curriculum. 

I used the P.A.T to assess the students’ phonemic awareness in September and November. In September, a reading specialist in our school or me, as directed by our school district, administered the P.A.T. We administered five parts of the test in September for a baseline, but I only analyzed the rhyming, segmentation, and beginning consonant sounds portions for this study. In November, I re-administered and analyzed the rhyming, segmentation, and beginning consonant sounds portions of the P.A.T. Each section of the test was worth twenty points. There were ten points for identifying rhyming words and ten for producing a rhyming word. Ten points were for correctly counting the words in a spoken sentence and ten for clapping syllables in a word. The children received twenty points for making the correct sounds when shown letter cards for the consonant letters.
Along with journal writing, I also wrote the morning message each morning with the students and did shared writing once a week. For shared writing or language experience stories, I chose a topic that I was focusing on for the week such as pizza, family, pumpkins, or bats, and we brainstormed what to write. We wrote how to make a pizza, what each child was thankful for, or what activities they did with their family. In shared writing, I wrote the words that the students said. I asked the children to give a beginning or ending letter or a sight word as we began to learn more of them. This was a good time to do a mini-lesson on the conventions of writing or on expanding the content of their writing. In our classroom a lot of environmental print was created consisting of P.W.I.M. (picture word induction model) posters, other curricular posters, classmates’ names and pictures, and words of the month posters.
I kept anecdotal records daily to reflect on how my students were progression with their writing skills. I also recorded how my students and I felt about the emergent writing process and our confidence in our abilities. I used the anecdotal records and my research log as a reflection tool for what was going well with my lessons, and as a guide to help me find answers for questions about the writing instruction I was giving my students.

Data Analysis

When I analyzed the data, I sorted the data by the areas of phonemic awareness, alphabet and sight word recognition, and self-confidence level. I then totaled the data as needed and organized it into graphs. I put the graphs in sequence according to the date given. I observed how the students progressed and grew throughout the study by comparing the graphs. 

I used the data collected from the student surveys to guide future writing lessons and to see where I needed to improve during roving conferences and mini-lessons. One thing I noticed from the student surveys was that I needed to show students that their writings was a communication tool used to express their ideas. I used the parent surveys as a tool to compare my observations and the student surveys. I wanted to see if the parents were seeing the same positive attitudes towards writing at home from their children as I was in the classroom. I also used the parent surveys as a way to begin a conversation at parent-teacher conferences about writing/drawing supplies in their homes, and as an opportunity to praise parents for encouraging and praising their children at home for their writing.

The student writing journals were analyzed each month according to the writing conventions scale in Kid Writing: a Systematic Approach to Phonics, Journals, and Writing Workshop by Feldgus and Cardonick (1999). I used the data to see who needed more explicit instruction on writing skills, what other reading lessons I could do to improve the students’ writing and reading, and to see when my students were ready for more independent writing opportunities.   The students’ writing journals were placed in our reading center for the students to read and reflect on their growth and improvement. 

I developed researchable questions about the emergent writing curriculum and strategies implemented in reading instruction from my observations and reflection notes. Each month these questions became part of my research log and guided further reading of research on emergent writing. The questions also guided my planning of reading and writing instruction.
Limitations


One of the limitations in this study that I found was the amount of time required to implement all of the writing strategies. I had to decide if I could omit some elements of the writing program, or if I should use all of the writing strategies but omit other parts of our language arts instruction. I also found that when assessing the sight words my students knew, they were not able to identify them from a flashcard, yet they could identify them in the books we read, the daily message we wrote, and find them on the word wall for their journal writing. It seemed that I needed to help the students make a connection to the sight word flashcards because the daily use of the sight words was in connection with some other skill or thoughts they had, where as flashcards are used in isolation. The last limitation I found was the validity of my student survey. The first time I gave the survey, most of my students said yes to all of the questions because they were so excited about everything we were doing and thought that all was good in class. I thought the second time the survey was given, it would be more honest and truly represent their writing feelings, but while I truly know that they are enjoying writing and most really do think they are good writers, I wonder if some of the students just marked what they think I wanted to hear.  
Findings
I chose to conduct my study on using an emergent writing curriculum in kindergarten because I wanted to find out how the use of this curriculum would affect the development of phonemic awareness, sight word and alphabet recognition, and the confidence level of kindergartners. I first thought about the confidence level of my students and myself as a teacher. I wanted to see if using a writing curriculum could positively affect the way my students felt about their learning and if I would feel, I was a more competent teacher in the areas of reading and writing. 
The student surveys given in December, showed that the students felt more confident, after three months of writing instruction, that they were good writers as well as felt that their teacher thought they were good writers. The surveys also showed that more students liked to write words at the end of the study than at the beginning. The post survey given in December showed that fewer children thought they could use their writing to share ideas. I felt more confident in my teaching because of the progress I saw my students making in all areas of reading and writing. I also saw that they were transferring and using the skills that they use through their writing (see figures 1 and 2).

Figure 1

 [image: image9.emf]Conventions of Writing 

0

1

2

3

4

5

6

A B C D E F G H I J K L M N

Students

Aug. 24, 2006

Sept. 30, 2006

Oct. 31, 2006

Nov. 30, 2006

Writing Levels


Figure 2   

[image: image2.emf]December Student Responses for Emergent Writing Survey

0

20

40

60

80

100

120

I think I am a

good writer.

My teacher

thinks I am a

good writer.

I like to write

words.

I like to write at

home.

I can use

writing to share

my ideas.

Survey Questions

Yes

Sort of

No

Percentage of Students


The parent surveys showed in September that the majority (70%) of parents thought their children were sort of good writers but only about 15% thought their children were really good writers (see Figures 3 and 4). In December 57% of parents thought their children were good writers, while 42% thought their children were kind of good writers. In September 15% of parents thought their children were not good writers at all but in December that fell to zero. More parents reported that their children sought out writing materials in September than in December, fewer parents reported having to encourage their children to write at home in December than in September. The survey showed that the percentage of parents who felt their child enjoyed writing more than doubled from September to December. My anecdotal records also showed how much students enjoy journal writing and how disappointed they were on days when we could not do journal writing. The survey showed that in September, most students were writing less than 20 minutes a day at home but in December the number of children, writing 20 to 30 minutes a day at home tripled (see Figure 5).
Figure 3
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Figure 4
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Figure 5
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The number of students mastering alphabet recognition continued to grow each month. By the end of this study, 93% of students had reached mastery level of alphabet recognition. The number of sight words most students could identify doubled from October to December, but all students showed some growth in this area.
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The data on the P.A.T. shows that all 14 students made growth in phonemic awareness skills during the study. Of the 14 students, 9 of them reached mastery level or above on the P.A.T.
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All of the assessment data correlates with the grading scale for the conventions of writing in Kid Writing a Systematic Approach to Phonics, Journals, and Writing Workshop by Feldgus and Cardonick (1999). All students in my classroom showed growth in their writing. The writing levels of 9 of the 14 students in my classroom improved by at least two writing levels during the study. I found when I analyzed the students’ journals that the students were using correct letter and sound correspondences, they were able to spell kindergarten sight words correctly, and could express complete thoughts in their writings. The students also were gaining comprehension skills by correlating their writing to illustrations. I also found a direct correlation between their writing and reading levels. As the students progressed to a higher level on the writing scale, they also moved to a higher reading level. 
Conclusion

As I finished this study, I thought back to why I chose to investigate the effects of using an emergent writing curriculum in my kindergarten classroom. I think of how frustrating it was to teach a balanced literacy program to young children when there were no guidelines in place in our district for the writing piece of the program. During my study, I found that children quickly learned the letters of the alphabet and the kindergarten sight words. They mastered the sounds of consonant letters, as well as rhyming and segmenting sounds in written and spoken words. I was also delighted to find out that writing everyday did improve the motivation and confidence for learning in my students. I am also excited to report that I actually feel that I am using best practices for teaching writing and my students are transferring skills to other areas of the curriculum. As Feldgus and Cardonick (1999) wrote, as children become better learners and gain confidence and self-esteem with writing success, teachers also gain confidence and self-esteem. I truly feel that a major reason for the writing successes of my students is the sense of community that we built with the daily interaction and conversation at journal writing. Fisher (1991) and Routman (2005) stated that children learn in a trusting environment from people that they admire and bond with so as they take risks their confidence becomes stronger. My students marked on their surveys that they are good writers, and I do agree with this because children write at their own level, and we celebrate daily the small and large accomplishments of the young writers. I found Johnson’s research in 1999 correlated with findings in my classroom. She wrote that one of the reasons using an emergent writing curriculum builds confidence is that the students enter the writing process at their own developmental level, so they get a feeling of competence because their performance is within their capabilities. One of the questions on the survey that drew my attention was when asked if they could use their writing to share ideas because that score dropped from over 80% in September to just over 60% in December. A reason for this decline could be that children truly have a sense of what writing is now, while they know they can write; they see the adult doing teacher writing which may signal to them that they are not writing their ideas so others can read them. 
I was quite surprised at the amount of students that had mastered alphabet recognition and phonemic awareness, especially beginning sounds before December, but I can easily attribute that to the amount of daily writing each child saw modeled and did independently or guided every day since school started. The children really began to make connection to letters and words as they wrote and saw a purpose for their writing. When I would help stretch out a word, they would say that the sound they heard was how a student’s name started, or they would say it was on the letter posters or on some other form of environmental print. Gentry (2005) and Johnson (1999) wrote that children know their sounds and letters better when their teachers use a writing program and they develop an understanding of why they need to know letters and sounds. I also feel that using mini-lessons and conferences on a daily basis was a big factor in the success of this study. The mini-lessons gave us a time to celebrate the accomplishments of the kindergarten writers as well as teaching in a very positive way the skills and writing conventions that were necessary for a complete journal writing entry. These not only built the confidence level of the students, but they allowed me to set students up for success in writing.
I expected my students to show growth in all of the areas I focused on in this study simply because I gave them instruction in them. I do feel, however, that they made more progress than they would have normally because the skills were taught in connection with other curricular or interest areas rather than just in isolation. While it is important for students to gain letter-sound correspondence, they will not be able to use them readily in reading and writing if they do not have explicit instruction in phonological awareness, which is more authentic and developmental when done through writing (Edwards, 2003 and Johnson, 1999). I really noticed the importance of teaching skills in connection to other areas as well as assessing skills in context rather than in isolation when I began introducing sight words. My students were reading sight words daily in the morning message we wrote or in big books we had read because they had a connection to them. I first thought they had just memorized the words but then saw them picking the same words out of other texts and telling me why they knew the word. The students were also going to the word wall and copying the correct word for their journals but when I assessed their sight word recognition, many students could not identify the words on flashcard. I started thinking back to the literature I had read about the benefits of teaching writing. Feldgus and Cardonick (1999) said that teaching skills in isolation and for inauthentic purposes is not developmentally appropriate. In addition, Routman (2005) wrote that instruction that goes from whole to part to whole again makes learning more meaningful and students are able to transfer skills learned to their daily lessons. For this reason, I began rethinking how I would assess my students’ sight word recognition. I started by using the sight words on the word wall for word work, such as, spelling the words with magnet letters, doing word sorts, playing guess my word games and Hangman. I then told my students when assessing sight word recognition that the words on the flashcards were words from our word wall, so they immediately realized that they had seen the words in the past.
Action Plan
I have seen my students make much growth academically and socially through this study on emergent writing, so I look forward to continue using the same strategies in the future. I will continue to use daily journal writing, conferences, and mini-lessons to expand my students’ language arts skills. I will also use more modeled and shared writing with my students across curricular areas to help transfer the writing skills they learn to other content areas. I would also like to do more interactive writing in small group settings so I can share the pen and idea writing with my students. I will definitely recruit more parents to help with teacher writing and to join us in celebrating our writing accomplishment. This not only helps me stay on a better schedule, but it will also help build the confidence of students to share their work with their parents because I do not actually think parents realize how much of the writing their children are doing on their own. I have put the first journals the students filled in our book corner for them to read and share, but I think I need to do more partner sharing and model how to talk to each other and compliment others on their work with our current journals. I am very excited about the accomplishments my students have made with the emergent writing curriculum in Kid Writing: A Systematic Approach to Phonics, Journals, and Writing Workshop by Feldgus and Cardonick (1999) and am proud to share those with our principal and first grade teachers. I look forward to the future when I can share with other kindergarten teachers in our district about this program and help them institute best practices for teaching writing and reading in their classrooms.
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Appendix A

Emergent Writing Survey for Kindergarten Students


1. I think I am a good writer.







2. My teacher thinks I am a good writer.


3. I like to write words.


4. I like to write at home.



5. I can use writing to share my ideas.





Appendix B
Emergent Writing Survey for Kindergarten Parents

Name _________________________________

Directions:  Please circle the answer that best describes your child’s writing/drawing experiences at home. I have asked that you write your name on the survey only so I will know who has returned the survey; I will not use your answers to judge you or your child. I am asking that you complete the survey so I can see how using our beginning writing program affects your child’s attitude and confidence towards writing. At the end of the first semester, I will send this survey home again to see how you feel the emergent writing instruction has changed your child’s outlook on writing. Thank you for your time and cooperation. If you have any questions please contact Miss McGuire.

1. My child is a good writer.


A lot    a little
not at all

2. My child seeks out materials for writing.
A lot
  a little 
not at all

(Ex:  crayons, pencils, markers, paper)

3. My child enjoys drawing.



A lot
  a little
not at all

4. My child enjoys writing.



A lot
  a little
not at all


5. My child has to be encouraged to write/draw.    A lot     a little      not at all

6. My child spends _____ a day writing/drawing at home.     
5-10mins.      11-19mins.     20-30mins.

Appendix C
Kindergarten Sight Words

1. a


18. in



35. said

2. all


19. is



36. see

3. am


20. it



37. she

4. and


21. jump


38. that

5. at


22. like


39. the

6. big


23. little


40. three

7. blue


24. look


41. to

8. can


25. make


42. two

9. cat


26. me


43. up

10. dog


27. my


44. we

11. for


28. no


45. what

12. funny

29. not


46. where

13. go


30. on


47. yellow

14. have

31. one


48. yes

15. he


32. play


49. you

16. help


33. red


50. your

17. I


34. run

Appendix D
(See pages 176 and 177 in Kid Writing: a Systematic Approach to Phonics, Journals, and Writing Workshop by E. Feldgus and I. Cardonick)
Key








Yes                    Sort of                No











�I drew a face with a straight mouth and a sad face on my survey for my students to mark their answer.





